
 

Should include both a share-time and a 
synthesis of learning 

• Provides an opportunity for feedback re-
lated to the Learning Intention and Suc-
cess Criteria. 

Guiding questions for planning: What did 
students accomplish? What  progress did 
the students make? What do students need 
next? 

 

 

• Learning Intention & Success Criteria: Vocabulary is Presented / Developed & Explained. 
• Focus reading strategy, skill or behaviour is explicitly explained. 

 

Independent Reading 

The students engage in independent reading, they read ‘Just Right’ books from their personal book box or classroom library. 
The teacher is involved in conferencing and facilitates a range of group activities.  

 

• Explicit teaching—text is read/viewed with the Learning Intention as its focus. 

• Teacher scaffolds the learning through the Gradual Release of Responsibility to 

show students both WHAT and HOW to do the work during work time. 

Individual Conferencing  

Three to five minutes talk with students about a 

text, oral reading, further thinking, Reader’s Note-

books entries, and provides specific instruction. 

Catch 
A quick, whole class “time out” from work time to 
model or share a strategy that will help them to re
-engage in the work. 
Planned in advance: to scaffold multiple tasks or 
texts in a lesson in support of the learning goal. 
Unplanned: used to clarify confusion, misconcep-
tions or share thinking the teacher noticed while 
conferring. 

Literature Circles 

Small group, peer-led book discussions that allow 

for authentic conversations to take place about 

texts of mutual interest to the children who form 

the group. 

Reciprocal Teaching 

A reading practice that develops and supports 

comprehension. Children are encouraged to read, 

talk and think their way through the text, guided 

by four comprehension strategies: predicting, clar-

ifying, questioning and summarising. 

High Impact Teaching Strategies (structuring lessons applies to the whole workshop) 
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 Opening (5mins) 

Guided Reading  

Teacher selects text to match the needs of a small 

group of children of similar learning needs based 

on assessment. 

Teacher sup-

ports the read-

ing in a way 

that enables 

students to 

read more 

challenging 

texts. 

Work Time/Catch/More Work Time (30mins) 

                  Debriefing (10-15mins) 
  Opening 

  Mini Lesson 

  Work Time/

Catch/More 

Work Time 

  Debriefing 

‘LIVING AS WE LEARN’ 

Lesson Structure 

Mini Lesson (10-15mins). 

Mini Lesson 

    Setting Goals      
Explicit Teaching 

Questioning      
Feedback 

 

 

Independent Reading 

 Setting Goals   
Questioning 

Feedback  
Metacognitive  

Strategies 

Small Group Instruction 

Setting Goals . Explicit Teaching 

    Questioning , Feedback 
Worked Samples         

Collaborative Learning 
Multiple Exposures 

Metacognitive Strategies 
Differentiated Teaching  

Debriefing 

Setting Goals 
Worked Samples 

Questioning 
Feedback 

Metacognitive Strategies 
Differentiated Teaching  
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Non-negotiable Classroom Resources 

Each classroom to have the following: 

• Instructional Models displayed 

• Learning Intention & Success Criteria for all learning areas displayed 

• Classroom Library: Consisting of fiction and non fiction titles 

• Just Right Book Boxes 

• Vocabulary Wall/Alphabet  

• Prep-2 students to have personal dictionary ‘My Very Own Dictionary’ 

• Words Their Way Alphabet 

• High Frequency Words / THRASS Chart 

• Student work (Displays to be relevant and current) 

• Conferencing table 

• Conferencing folder/clipboard with notes 

 

MUST HAVE REFERENCES: 

• Victorian Teaching and Learning Model (Practice Principles, Pedagogical Model, High Impact Teaching Strategies (HITS) 

• Strategies that Work (Harvey and Goudvis) 

• Reading with Meaning (Debbie Miller) 

• Fountas & Pinnell Prompting Guide: A Tool for Literacy Teachers 

• Fountas & Pinnell The Literacy Quick Guide 

• Fountas & Pinnell Literacy Continuum 

• Fountas & Pinnell Guiding Readers and Writers 

• The Reading Strategies Book: Jennifer Serravallo 

 

 

 

Useful Resources: 

https://www.education.vic.gov.au/school/teachers 
/teachingresources/discipline/english/literacy/Pages/default.aspx                          https://pearson.com.au/educator/pearson-places/ 

        

   

 

        

  

https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/Pages/default.aspx
https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/Pages/default.aspx
https://pearson.com.au/educator/pearson-places/
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 Opening (5mins) 

 
 

 

 

 

 

 

 

 

 

 

Is the Learning Intention? 
 
 Based on Learning             

 Purposeful 

 Visible 

 Referenced by the teacher 

 Referenced by the students 

 

 

Writing Learning Intentions 

We are learning to use a construct to write (a Learning Intention) so that we can frame quality Learning Intentions in our class-

room. 

 

 

 

We are learning +  verb  + skills, knowledge, understandings, attitudes or values + why we are learning this.   

Followed with Success Criteria. 

EXAMPLES: 

 

We are learning to work effectively in groups in order to complete our task as a group.   
 
We know we have been successful if we have been cooperative, shared the work and completed our travel brochure as a group. 

We are learning to use evidence to draw conclusions so that we can understand what we are reading.    
 
We know we are successful if we can identify several pieces of evidence in our text to create and answer the inference questions with our partner. 

We are learning how to classify numbers using simple criteria to help us understand the different ways numbers work in Mathematics.   
 
This will be demonstrated through the classification of prime and composite numbers and being able to create factor trees from these composite 
numbers and tell a partner the definition of a prime and composite number. 

Begin with   We are learning 

Verb How are we actioning the learning? to use 

What? 
What are the skills, knowledge, attitudes and values we want the 
students to learn in the lesson? evidence to draw conclusions 

Why? 
What is the purpose for the learning? 
Why are we learning this? 

so that we can understand what we are 
reading. 

How? 

How are we going to show the learning? 
What are the tools we are going to use? 
What evidence of learning will the students have? 
How will I give students feedback on their learning? 
How will students reflect on their learning? 

Matched to: 
  
A Quality Task 
Success Criteria 
Feedback 

‘Learning intentions describe what it is we want students to learn in terms of the skills, knowledge, attitudes, and values within any 

particular unit or lesson.’     Hattie 2009 pg 162 

 Articulated by the teacher 

 Articulated by the students 

 Matched to a Quality Task 

 Matched to Success Criteria 

 Matched to Feedback 
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Core Teaching Practices 

How the Literacy Quick Guide Can Support Your Literacy 

Teaching 

Literacy acquisition is a complex process. The teaching moves needed to sup-

port the process are often complex, too. The Literacy Quick Guide can help you: 

• Design effective literacy instruction 

• Plan instructional time to support literacy learning in a variety of contexts 

• Organise your classroom for effective, efficient literacy teaching 

• Provide a rich, coherent instructional design for teaching 

 

Core Teaching Practices 

• Read aloud 

• Shared reading 

• Guided reading 

• Independent reading 

 

 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

Read Aloud 
Meaning  
During interactive read-aloud, you read aloud a selected text to the whole 
class, occasionally and selectively pausing for conversation. Students think 
about, talk about, and respond to the text as a whole group or in pairs, triads, 
or quads. Both reader and listeners actively process the language, ideas, and 
meaning of the text.  
 
Using the practice 
As an instructional context, interactive read-aloud:    
• Allows readers to experience rich, interesting texts that are age- 

and grade appropriate, regardless of their independent or instruc-
tional reading level    

• Provides a context for learning how to talk about texts with others  
• Builds a community of learners with shared literary knowledge   
• Expands knowledge, language, and vocabulary    
• Builds a foundation of mentor texts for reading and writing mini-

lessons  
 
 

Modelled Reading 
Meaning 
Children listen to a text read aloud by the teacher/educator modelling 
skilled reading behaviour, enjoyment and interest in a range of writing 
and types of text. Children listen and observe the teacher thinking aloud 
to model their  
own reading processes.  
 
Using the practice 
Teacher models skillful use of: 
concepts of print 
phonological awareness 
phonics 
vocabulary 
comprehension 
fluency 
visual literacy 
understandings of literature. 

Shared Reading 
Meaning 
Involves a whole class or small group. The teacher/educator reads an 
enlarged text beyond the level children can read by themselves. Chil-
dren follow the words as the teacher/educator reads. Initially the teach-
er/educator may do much of the reading.  
 
Using the practice 
As the child becomes more familiar with the text they will assume more 
control, particularly at repetitive sections or when rhyme and rhythm 
are present.  

Close Reading 
Meaning 
An approach to teaching comprehension that insists children extract 
meaning from text by examining carefully how language is used. 
The main intention of close reading is to engage children in reading 
complex texts.  
 
Four elements support close reading:  
• repeated reading of a short text or extract 
• annotating the short text or extract to reflect thinking 
• teacher’s/educator’s questioning to guide analysis and discussion 
• children’s extended discussion and analysis. 
 
Using the practice 
Aim to develop ‘engaged readers who are able to comprehend, com-
pose, converse about, and evaluate complex texts in thoughtful, critical 
ways’ (Fang, 2016). 
 
To achieve this, close reading should: 
• provide opportunities for multiple readings and discussions 
• give attention to language as a meaning making resource  
• integrate writing as a means of extending understanding and ex-

panding repertoires 
• support the reader to find text-based evidence in response to text

-dependent questions. 
 

• Reciprocal teaching 

• Language experience 

• Literature circles 

• Close reading 
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Core Teaching Practices Cont’d 

 

 

Guided reading 

Meaning 
The teacher/educator supports a small group of children to read a text 
independently.  
 
Using the practice 
Children are in groups of similar reading ability and/or learning needs. 
 
The teacher/educator selects texts to match the needs of the group. 
The children, with specific guidance, are supported to read sections or 
whole texts independently and usually silently. While children are read-
ing, the teacher works one to one with children to provide individual-
ised support for them to use the skills 
of: 
concepts of print 
phonological awareness 
phonics 
vocabulary 
comprehension 
fluency 
visual literacy 

Literature circles 

Meaning 
Small group, peer-led book discussions that allow for authentic conver-
sations to take place about texts of mutual interest to the children who 
form the group. 
 
In-class time is set aside both for independent reading of selected 
books, and for literature circles/book clubs to meet to discuss the text 
read. 

 
Using the practice 
Rich conversations, observations and wonderings about texts are possi-
ble at all year levels, including children operating at the emergent litera-
cy level to Level 2. 
 
Teacher/educator support and involvement needs to be adjusted to re-
flect the child’s abilities and needs. Apart from familiarising children 
with scaffolds, teachers/educators could introduce the books and gently 
suggest aspects of each that the child might focus on.  

Language experience 

Meaning 
Integrates speaking and listening, reading and writing through a written 
text based on first-hand experiences.  
 
Through scaffolded talk, the teacher/educator:  
supports a child to document experiences and ideas, using familiar and 

expanded vocabulary 
models ways in which their thoughts and words can be written down 

and later be read. 
Understanding the difference between spoken and written language is 
critical in the primary years of schooling. 
 
Using the practice 

Through expanding and extending oral language based on their ex-
periences, children are supported to write about these experiences.  

Reciprocal teaching 

Meaning 
A reading practice that develops and supports comprehension. It scaffolds 
talk between a teacher/educator and group members, or group members 
talking with each other.  
 
Children who participate in this practice are encouraged to read, talk and 
think their way through the text. Scaffolded talk about a text is guided by 
four comprehension strategies: predicting, clarifying, questioning and sum-
marising. 
 
Using the practice 
May be used with fluent readers to develop their comprehension skills. A 
helpful teaching practice because it: 
helps children to develop comprehension strategies 
makes explicit what readers do –predict, clarify, question and summarise  
develops a child’s content knowledge and topic vocabulary  
fosters meaningful dialogue among children 
helps children to develop skills in locating, recording, and organising infor-
mation  in preparation for writing. 

Independent Reading 

Meaning 
Individualised practice supported by explicit teaching during the whole 
group focus at the start of a reading lesson. 
 
Provides opportunities for reflection at lesson closure. 
 
When children read independently, they are mindful of the explicit les-
son and draw on those skills to help them practise, read and understand 
text. After independent reading, they share how those skills assisted 
their reading by giving an example or articulating their new knowledge 
or learning. 
 
Using the practice 
Independent Reading is a practice that can be directly related to the 
learning intention and success criteria. 
 
Independent Reading also supports the practise of new and reinforced 
strategies and knowledge. The teacher provides support by conferring 
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Reading Conferences 

Record Keeping Forms 

Research/Name (Observations) 

What am I learning about this student as a reader? (Behaviours and strategies observed) 

 

Decide/Teach 

What skill or strategy do you want this student to learn? 

What do I need to teach this student? 

 

Goal Link 

What goal can I give this student to practice? 

Student to verbalise goal 

 

Goal Achieved/Evidence 

Has this student achieved their goals? 

What is the evidence? 

Keep it Short! 4-7 minutes 

Teach only one thing! 
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Just Right Book Boxes & Classroom Libraries 

 

Just Right Book Boxes 

 
What is a just Right Book? 

A subject area that is relevant to the child's experiences or learning. 

The choice is supported, suggested or even chosen by the teacher. 

The books are a mix of an independent and instructional level and include a range of 

genre. 

 

• Guided reading books are the responsibility of the teacher they must collect 

them off the children and ensure they are returned to the rightful spot. 

• Book boxes should move with students to next class at the end of the year 

transition so they have seen text / familiar books for new year.  

• Book boxes are purchased annually as part of the book list 

• As a recommendation reading texts are kept in the book box other items are 

kept in classroom or children's tubs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Classroom Libraries 
Classroom libraries are one important aspect in providing a literacy-rich environ-

ment. They offer opportunities for students to engage with texts that reflect their 

interests by including a range of topics and genres; and to read more by having easy 

and equitable access to texts located not only on a bookshelf, but displayed through-

out the classroom. Students can play an integral role in the development of the class-

room library by being involved in the continual, revolving selection of texts. Student 

ownership and participation in the classroom library fosters reading engagement. 

School libraries play an important role in supporting and engaging students as read-

ers. “They provide environments rich in information, literature, and technology that, 

together with effective instruction, enable students to achieve curriculum learning 

outcomes and acquire the attitudes and skills for lifelong learning” (Saskatchewan 

Ministry of Education, 2008, p. 1).  
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Assessments—Formative and Summative 

 Formative Assessment 
Assessment for learning: occurs when teachers use inferences about student progress to inform their teaching (formative assessment). 

Assessment as learning: occurs when students reflect on and monitor their progress to inform their future learning goals (formative assessment). 

Formative assessment provides the answers to the questions: 
•Is learning on track? 
 
•What needs to change? 
 
•Where does learning go next? 
 

It can be immediate (a specific question, thumbs up-thumbs down) or planned (a quiz, a student moderation). It is timely (built into every lesson of every 
unit), and iterative (closes the circle of planning). 

Schools where teachers collaborate, adopt evidence-based teaching strategies, have professional conversations about how to improve their teaching, and 
use evidence to moderate assessment are all using formative assessment. Evidence must be directly observable (the teacher should be able to see it, touch 
it or hear it).  It provides the qualitative and quantitative data to inform both the teacher and the learner about progress. It should be linked to the Victorian 
Curriculum F-10 achievement standards. 
 
Formative Assessment is ONGOING—without this foundation, the other assessments of the pyramid are ineffective in improving student outcomes. 
 

 
 
 
 
 
 
 
 
  Student Profiles/Checklist 

       Conferencing Notes             Conversations           Questioning         Running Records                   Photos 

 
Summative Assessment 

Assessment of learning: occurs when teachers use evidence of student learning to make judgements on student achievement against goals and standards 
(summative assessment). These assessments are outlined on the assessment schedule page. 
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Assessments—Formative and Summative 

 Term 1 Term 2 Term 3 Term 4 

Foundation • English Online Interview 

• Mathematics Online Interview 

• SWPBS Behaviour Rating & Student Risk 

Scale late term 1 

• Common Assessment Writing Task 

• Alphabet ID and HFW 

• Mathematics Online Interview  

• Booker Building Numeracy - Numera-

tion 

• Common Assessment Writing Task 

• Benchmarking (F&P) 

• Alphabet ID and HFW  

• Common Assessment Writing Task 

• Common Assessment Numeracy Task 

• Alphabet ID and HFW  

• Mathematics Online Interview 

• Booker Building Numeracy - Numeration 

• Common Assessment Writing Task 

• Spelling Assessment (Words Their Way) 

• Benchmarking (F&P) 

• Alphabet ID and HFW  

Year 1 • English Online Interview 

• Mathematics Online Interview 

• Spelling Assessment (Words Their Way) 

• SWPBS Behaviour Rating & Student Risk 

Scale late term 1 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task  

• Mathematics Online Interview  

• Booker Building Numeracy - Numera-

tion 

• Booker Building Numeracy – Addition & 

Subtraction 

• Common Assessment Writing Task 

• Benchmarking (F&P) 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task 

• Alphabet ID and HFW  

• Mathematics Online Interview  

• Booker Building Numeracy - Numeration 

• Common Assessment Writing Task 

• Spelling Assessment (Words Their Way) 

• Benchmarking (F&P) 

• Alphabet ID and HFW  

Year 2 • English Online Interview 

• Mathematics Online Interview 

• Spelling Assessment (Words Their Way) 

• SWPBS Behaviour Rating & Student Risk 

Scale late term 1 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task  

• Mathematics Online Interview 

• Booker Building Numeracy - Numera-

tion 

• Booker Building Numeracy – Addition & 

Subtraction 

• Common Assessment Writing Task 

• Benchmarking (F&P) 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task 

• Alphabet ID and HFW  

• Mathematics Online Interview  

• Booker Building Numeracy - Numeration 

• Common Assessment Writing Task 

• Spelling Assessment (Words Their Way) 

• Benchmarking (F&P) 

• Alphabet ID and HFW  

Year 3 • Benchmarking 

• Spelling Assessment (Words Their Way) 

• Booker Building Numeracy – Numera-

tion End of Term 1 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task 

• SWPBS Behaviour Rating & Student Risk 

Scale late Term 1 

• Mathematics Online Interview 

• OnDemand Numeracy 

• Booker Building Numeracy – Addition & 

Subtraction 

• OnDemand Literacy 

• OnDemand Language (small group only) 

• Common Assessment Writing Task 

• Benchmarking (F&P) 

• NAPLAN  

• Booker Building Numeracy – Multiplica-

tion & Division 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task 

• Mathematics Online Interview 

• ON Demand Numeracy 

• Booker Building Numeracy - Fractions 

• OnDemand Literacy  

• OnDemand Language 

• Common Assessment Writing Task 

• Spelling Assessment (Words Their Way) 

• Benchmarking (F&P) 

Year 4 • Benchmarking 

• Spelling Assessment (Words Their Way) 

• Booker Building Numeracy – Numera-

tion End of Term 1 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task ? 

• SWPBS Behaviour Rating & Student Risk 

Scale late Term 1 

• Mathematics Online Interview 

• ON Demand Numeracy 

• Booker Building Numeracy – Addition & 

Subtraction 

• OnDemand Literacy  

• OnDemand Language (small group only) 

• Common Assessment Writing Task 

• Benchmarking (F&P) 

• Booker Building Numeracy – Multiplica-

tion & Division 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task 

• Mathematics Online Interview  

• ON Demand Numeracy 

• Booker Building Numeracy - Fractions 

• OnDemand Literacy  OnDemand Language 

• Common Assessment Writing Task 

• Spelling Assessment (Words Their Way) 

• Benchmarking (F&P) 

Year 5 • Benchmarking 

• Spelling Assessment (Words Their Way) 

• Booker Building Numeracy – Numera-

tion 

• End of Term 1 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task ? 

• SWPBS Behaviour Rating & Student Risk 

Scale late Term 1 

• Booker Building Numeracy – Addition & 

Subtraction 

• OnDemand Literacy  

• OnDemand Language 

• (small group only) 

• Common Assessment Writing Task 

• Benchmarking (F&P) 

• NAPLAN  

• Booker Building Numeracy – Multiplica-

tion & Division 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task 

• Mathematics Online Interview  

• ON Demand Numeracy 

• Booker Building Numeracy - Fractions 

• OnDemand Literacy  OnDemand Language 

• Common Assessment Writing Task 

• Spelling Assessment (Words Their Way) 

• Benchmarking (F&P) 

Year 6 • Benchmarking 

• Spelling Assessment (Words Their Way) 

• Booker Building Numeracy – Numera-

tion 

• End of Term 1 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task ? 

• SWPBS Behaviour Rating & Student Risk 

Scale late Term 1 

• Mathematics Online Interview  

• ON Demand Numeracy 

• Booker Building Numeracy – Addition & 

Subtraction 

• OnDemand Literacy  

• OnDemand Language 

• (small group only) 

• Common Assessment Writing Task 

• Benchmarking (F&P) 

• Booker Building Numeracy – Multiplica-

tion & Division 

• Common Assessment Writing Task 

• Common Assessment Numeracy Task 

• Mathematics Online Interview  

• ON Demand Numeracy 

• Booker Building Numeracy - Fractions 

• Ondemand Literacy  Ondemand Language 

• Common Assessment Writing Task 

• Spelling Assessment (Words Their Way) 

• Benchmarking (F&P) 

Summative Assessments—Year by Year & Term by Term 


